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The idea thgt there is need for definite 
instruction in the vernacular is comparatively new. 
For centruies Latin, the language of the 11 learned11 
was the basis of all education. College training 
was based on Latin; college entrance req,..lired a 
mastery of the Latin language; Latin was the 
medium through which all else was taught. Only 
when we consider that Latin was the language of 
Church and State alike do we consider its vast 
importance. 
Along with the Latin language was another 
in ordinary use. The vernacular, the langua~e 
of the uneducated, was the name given to the native 
tongue. No instruction W9S given in the vernacular, 
and few felt the need for such instruction. The 
scarcity of literature in the native ton~ue during 
the middle centuries shpws with what regard such 
languages were held by men of letters. 
The first to react against the Latin tradition 
were the Jansenists. '.i:hese represent a body of 
men who, in opposition to the Jesuits, set up a 
school at Port Royal where they used the vernacular 
as a medium of teaching children in the elementary 
schools. Only twenty-four years after their es-
tablishment, ho,'1ever, they were suppressed by 
Louis XIV at the instigation of the Jesuits. 
Their y;ork was continued and spread by Hatich and 
such supporters qs Pascal, Racine, Rollins, and 
LaFontaine. Among the ideas which the Port 
Royalists introduced into their schools were {1) instruction by means of the vernacular. {2) 
survey of classical literature by means of 
translatio~, {3) gr~~3r sufficient alone for the 
understanding of this. 
Other leaders, as Montai§ne and Locke, saw 
the advisability of studying 1 modern foreign 
languages to enable (pupils) to travel and secure 
a wide experience". 
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In England there were some who opposed the 
Latin tradition, though few dreamed that ~nglish 
would ever supplant Latin as the language of the 
State. Milton and Bacon both wrote extensively 
in Latin, and it was not until the last years of 
his life that the former was convinced of the 
advisability of writing his great epic in ~nglish. 
In the United titates, though the colonists 
based their education on ~he systems of ~gland, 
there has always been an ~nglish tradition. 
To be sure, there was no provision for the teaching 
of English in the curriculum of the Latin grammar 
school, nor in the collese,. but the ability to 
read and write English (and Latin) "sufficiently 
to read and write his ovm lessons" was one of the 
requirements of entrance to the Latin g~ammar 
school. The schools of the 11 Three R's", the 
early New England elementary school, devoted 
most of their time to the teaching of English, 
in order th~t citizens might understand the statute 
law and the law of God. 
Not until the founding of the academy, however, 
did English come into the curriculum of the secondary 
schools. Benjamin Franklin's is one of the out-
standing names here. In 1743 he sketched his plan 
for the establishment 'of the academy. and in 
1749 he published his "Proposals ~elating to the 
Education of Youth in Pennsylvania". The aims 
of the academy were: 
(1) to fit native youths for public office 
(2} to provide youth with an education at home 
(3) to prepare teachers 
{4} to attract students from other parts 
of the country. 
Those studies were to be pursued which would be 
"most useful and most ornamental". Among the 
subjects emphasised were penm~nship, drawing, 
a.ri thmetic, and .t.ng lish. 
. Hitherto men had learned their own language 
through trBnslating the classic outhors. ~rom 
now on, the demand for the te~ching of English 
increased. 
\ 
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The rise of the factor7 system, with the c~nse1uent 
breaking do~n of the domestic system, the trend 
of population town~d the cities, the demands of 
the laborin:r clns s for a free education ·:1i th 
English as ~basis, h~ve all t~nded toward the 
firm establish~ent of En~lish in the curriculum • 
. :hen once En~lish found its place, the next 
question was one of method. 'l'h::E e who taught 
~nq;lish had definite aims, but th9y had little 
idea as to the proper way t0 nttain these aims. 
Latin most naturally served as a model, so formal 
q;rqm:nn• Tins emnhasized. B:r de~rees. liter-atur-e, 
history of liter-ature, composition, and r-hetor-ic 
have taken their- place beside ~r'a~~'"lr', until 
En~lish bqs gained such importance th~t it is 
univer-sally agr-eed that English shall he the 
one course r-equir-ed of all uupils in all their-
education up to the college. 
After all the lon~ str-u~~le for- its establish-
ment, the psychologist steps in gnd asks, n·:;ny? 11 
"':;hy must so much time be consumed in the study 
of o. sin~le language? 11 "·:;hy doesn 1 t the or-dinary 
hi~h school gr-aduate shoTI that he has spent twelve 
years in the pursuit o::.· En~lish'? 11 n·:;hy !~ust so 
much time be spent in wr-iting useless compositions?" 
The why 1 s ar-e unending. 'i'he ans·::er must be fourid 
in the aims of En~lish. 
~he aims of the teachin~ of En:rlish ar-e as 
br-oad as th·3 aims of education itself. :E~1glish 
is the basis and 1-:tedium of education. The aim 
of free univer-s<:tl educgtion in the United >Jtates 
is to urep~re citizens to enjoy ~nd ~UpDor't the 
demotratic institutions of this country. ~he 
more imnedi~te aims of the sub)ect are {1) to 
enable the pupil to express himself intelli~ently. 
{2) to train him to interpret the speech ~nd nritin~ 
of other-s, (3) to ~ive him po~er to nnpreci~te 
the body of ~nglish literature . 
The nresent tendencv is to~ar0 more scientific meth~ds ot teachinz the ~ubject metter of ~n~lish. 
T!1c vsycholor:ist hqs put the teqchcr of En~lish 
on the defensive. ·:i'1ile the L's··cholo~ist demands 
th'1t the ::<:n:::lis!1 cour-se h'? condensed' tho. .:...nz1 :!.sh 
tc~cher- arsues th~t tha course should be extended 
until everv course be a:1 l:.:;~lish co1trse q_nd ever-y 
teacher- ~ te~cher of ~n:lish. 
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The Problem: How Secure A Taste for Good Literature? 
If we consider the true worth of English in 
the curricuium, we shall measure it from its 
absolute effect in the child's life, that is, 
in his taste for literature. The taste for good 
books must be cultivated during the school years, 
and this privilege and responsibility rests with 
the teacher of English. 
Each class is co~posed of pupils of widely 
varying capacities, needs, gnd interests. The 
entering class in high school offers even more 
difficulty for the teacher than do the classes 
in the grades. The pupils enter high school from 
a number of schools. Their prepqration differs 
accordingly. Malad.1ustment, change of interest, 
difference in emphasis and aims, all contribute 
toward complicating the mntter. The children 
come to high school with little or no knowledge 
of literature. 'rhe emphasis shifts innnediately 
from extensive drill in fo~al ~ram~ar to intensive 
study in the masterpieces. 'I'he ~ r1ork in composition 
which has hitherto been regarded from the point · 
of view of gram ... tn'1 r, spelling, punctuation, suddenly 
stresses ideas, thought, structure of plot. The 
emphasis of reading, too. has suddenly shifted from 
mech~nics to appr.eciation. The problem for the 
teacher, then, is "How provide for the individual 
needs of thepupils?" 
A study of the reading curve shows us that 
the child's interest in books begins at about the 
age of ten. For the next five or six years the 
interest increases rapidly, so long as some external 
force does not crush it. Unless the child finds 
incentive or support his interest will gradually 
decrease until it reaches very nearly the starting 
point. 
{].,-ctphic 1·cprcae~ tuli~n 
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Inaccessibility to books may cause interest 
to decrease, though the public libraries now 
obviate this difficulty for the most part. Often 
it is lack of interest at home, or lack of· · 
incentive th?t kills the'spirit of reading, but, 
whatever may be the external agent acting against 
it, the schools must provide incentives, where 
such are lacking, and keep alive the interest 
where it exists. 
It will require all the talent, sympathy, and 
. skill that the teacher possesses to keep the reading 
interest vital. She must ·have clear insight into 
the needs and desires of' her pupils; she must judge 
their interests and capacities; she must have skill 
to direct and further these interests; she must 
have tact in pressing her own ideals, and she must 
have the grace to withdraw her own pet schemes 
when her pupils fail to respond. 
To begin an intensive study of literature in 
the freshman class is theoretically wrong. The 
pupils ha~e neither the interest nor the preparation 
for it. rheir primary interest is in the story, 
while the previous training in reading has been 
merely for mastery of the mechanics. 1'be course 
would be far more effective if many more books could 
be read during the freshman year, and the detailed 
or analytic study be postponed until the next year. 
There is, however, a place for real study, even 
in the first year of high school. The pupils 
expect it, and they appreciate the need for it. 
Only let it be much less microscopic. 
, 
It is the detailed study that bo·res pupils. 
They want to get over the ground quickly, :md 
discuss the story rather than the details of plot 
and structure. '.l.be teacher should encourage 
quick silent reading. After the pupil has mastered 
the mechanics of reading, there is no place in 
any class room for oral reading, except for the 
talented reader who reads for the entertainment of 
the whole class. Place a premium on quick silent 
reading and the ~upil will strive to reach the 
standard set. 
To approach the study of literature through 
the history of literature is poor peda3ogy. The 
history of literature is as far removed from the 
•• 
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interests of the pupils as is the study on the 
art of writing. This does not mean, however, that 
there is no place for biography or biographical 
sketches in the freshman class. Quite the contrary 
is true, for pu'pils are keenly enthusiastic over · 
the stories of humqn beinss, and the closer the 
incidents parallel incidents in their own lives, 
the more eagerly do they seek them. Who, for 
instance, could not appreciate the anecdote of 
Scott and the button? Biography offers one of 
the best means of approach to the study of a 
masterpiece, and affords, in addition, a background 
of knowledge for a systematic study of the history 
of literature. 
In dealing i7i th any work the teacher should 
approach the story so as to arouse curiosity and 
interest. 'J.'his may be done, as already suggested, 
by giving a brief sketch of the author•s life, or 
merely an incident in it; it may be done by telling 
what incident caused the author to write it, or 
by reading for the class the opening chapters. 
The book itself must determine the method of 
approach. 
In all assig~~ents the teacher should be 
specific. The pupil must be taught to seek that 
which is worth while in his reading. His work 
should be directed. He expects to worlc, but unless 
he knows how, his effort will be fruitless. The 
pupil should have definite aims in his rending, 
and he should be held strictly accountable for 
the accomplishment of these aims. 
In dealing with the literature in class, the 
main points to remember, are to reduce formal 
criticism to a minimum, and to seek native re-
actions. The pupils hgve not enough experience to· 
criticize a masterpiece intelligently. Any criticism 
they can offer must necessarily be second-hand, and 
meaningless, hence, worthless. A question here 
and there put by the.pupils is far better than 
numerous respons.es to the teacher 1 s question by 
the pupil who quotes the notes of the author. No 
matter how slight the reaction of the pupils, the 
teacher should receive it gratefully and be content 
with little, so long as that little means actual 
effort on the part of the pupil. 
t--1 
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As the pupil matures, more may be expected 
of him. If the difficulty increases only in 
proportion to the experience of the pupils, the 
interest may be kept alive during all four years. 
Systematic, intensive study of the masterpieces 
may be demanded of advanced pupils in the high 
school without killing their interest in the work 
itself. Such studyis the only means of providing 
·for the pupils, de£inite standards of judgement 
and appreciation. · 
To summarize, then, general principles which 
should ~uide the teacher of En~lish: 
(1)-Increase the number of books for class 
and outside reading 
(2) In the freshman class strive for mastery 
of the story matter rather than for details 
of plot, structure, etc. 
(3) Furnish incentives for wider reading 
(4) Seek native reactions 
(5) Reduce formal criticism to the minimum. 
(6) Approach the story so as to arouse curiosity 
and interest. 
(7) Define aims 
(8) Discard history as an approach to literature 
(9) Be content with a little where that little 
means actual effort. 
(lO)Postpone intensive study until the pupil is 
ready for it. 
I . . 
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Aiding and ~uppressing the Spirit for Reading 
It has ali'e~dy been pointed out that in 
appi'oaching any work ·of litei'ature the pupil is 
to be filled with curiosity. The teacher must 
introduce, the ~oi'k so impressively th8t the pupil 
will want to know the work for himself. There 
is grsve danger' of regarding any worlc fi'om a 
purely analytical and critical stand-point. The 
primary interest is and must remain in the story 
itself, and only as analysis leads to the appre-
ciation and undei'standing of the story as a whole 
can it have any lasting effect on the puJ?il's conduct. 
It is often necessary to treat a book.solely foi' 
the story matter. It mi~ht be best, for instance, 
to leave the reading of ffHenry Esmond" in the 
freshman class with the ~uestion, 11 Did you like 
the way the stoi'y ended?' Many pupils would · 
prefer that Harry should marry Beatrix. The 
pupils may then be led to see why the· story 
ends as lt does~ This is also a fitting point 
to suggest that Beatrix may be seen again in 
"The Virginians". 
In dealing with any work.a.nalytically, then, 
the teacher must constantly keep before the class 
the idea of the story as a unit. Minute critical 
study is deadening if it is treated as an end in 
itself. Before undertaking intensive study at 
all, the pupil should read the book through en-
tirely once or twice. At all points along the 
line the pupils should see the relation of the 
part to the whole, and when the study is completed 
the work should be re-I'ead, either in class by 
the teacher, or at home by the pupils. In the 
case of short stories, poems, or drama, the former 
method would be the better. 
It might be mentioned in connection with this 
technical study that it is often well to study a 
book which has already been read in some other 
class. For instance, if "Henry Esmond" has been 
read in the freshman class, why would it not be 
wise to study it in the junior class? Such method, 
if carried too far, would be unintelli~ent, but · 
it could occasionally be pursued with profit. It 
is just this sort of thing which we are always 
~.: 
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doing in connection with the masterpi~ces. None 
of us is content with a single readin~ of 
Shakespeare, for example. Pupils come to a 
familiar work, with a real background of lmowledge, 
and an initial interest which increases as· the 
power of jud~ement and discernment increase. 
-It is well to note that, even with the upper 
classes~ the teacher must let some things pass 
unnoticed. ~ome matters are beyond the compre-
hension of the class as a whole, and some matters 
are irrelevant. As an instance of the latter, it 
is not necessary to remind the pupils that Shakes-
peare has placed certain characters in the wrong 
century or that Scott has the sun rising on the 
west coast of Scotland Leave with the pupils 
the best that the author has given and pass over 
the faults unnoticed. If, however, the pupils 
themselves notice such errors, show them why 
the work has surv:i:ved in spite of its faults. 
Here again it may be shown that the ·.1hole is 
greater than any of its parts. 
In connection with the study of any selection 
there are many·supp~ementary aids which keep the 
interest ~live while the study is being pursued 
and which serve as definite points of departure 
in future reading. Any scheme which furnishes 
incentive or external interest keens the work 
vital until the pupil on his own initiative broadens 
his study along the lines in which his school 
work has carried him. Surplementary aids may be 
round in composition writing, cooperation with. 
other departments, outside and.vacation reading, 
the school paper, literary and book clubs, the 
·school and public libraries; wise use of the 
"teacher's hour" and numerous other ways • 
. ' 
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Seeking ~eaction Through Composition ~riting 
Te~chers who use composition writing as a 
means of supplementing the study of definite 
literary selections gain more than this single 
end. In the first place they~satisfy the composition 
requirements with a minimum or drudgery on the 
part of the .pupil, for the subject selected must 
necessarily be one which is vitally related to 
the child's exoeriences. The child has some 
definite ideas which he can express_as simply or 
as elaboratel;r as he nill. 4lch compositions furnish 
the teacher with definite·data on the pupil's power 
to comprehend subject matter and his power of 
appreciation. It also furnishes the teacher with 
some idea of his own te·1ching ability. The most 
valuable aid from co~positions comes, however, 
because through them the teacher obtains definite 
native reactions.from the pupil~ 
Every peice of literature suggests theme 
subjects for pupils.· Theme trcrrk of a constructive 
sort is far more interesting for the pupils than 
criticism of the work from the point of view of 
worlcmn.nshi p style, technique. The teacher may 
suggest th2 theme subject or the pupil may select 
one for himself. Such topics as 11 Steps in the 
Miserliness of Silas 1.iarner" or "The Ambition of 
Macbeth" readllt, sn~gest themselves. I recall 
such titles as 'A Dream of Brave Men" and 
"My Childhood· Supersti tiona, 11 titles chosen by 
sophomores for themes. The .former was written 
in connection with a study of Tennyson; the 
latter in connection with Sir ~oger. To have the 
pupils select their own titles usually insures 
greater originality and deeper interest. 
In connection with the study of drama, pupils 
often enjoy dramatizing some short story which they 
have read, while occasionally gifted pupils actually 
attempt to write original plays. If the play 
which is being studied is beins treated very 
thoroughly, rather than have the pupils attempt 
criticism of it, it would be well to let them 
apply their tests to some play which they have read 
or seen. They should be sent to the newspapers.to 
• 
Reaction 
(";.' 
•• 
find c~iticisms of current plays in o~de~ that 
they may see how these criticisms diffe~ f~om the 
c~iticisms of edito~s of Shakespea~e . 
If the teache~ does not wish tot~eat d~ama 
f~om anything but a litera~y point of view the~e 
a~e othe~ class exe~cises that suggest them~elves. 
The following is the reaction of a junio~ who was 
told to w~ite on 11 \That Antony Thought of Cassius", 
in connection with the study of "Julius Caesa~". 
The~e had been no d~ill in blank ve~se, no~ any 
suggestion that the class use it. 
Antony's Opinion of Cassius 
And as to Cassius, f~iends, you all do know 
His life was one of jealousy. deceit. 
And artfulness. His p~ope~ cha~acter 
He hid in sniles and flatte~ies. He was 
A f~iend to no man--save it w e~e himself--
And yet to th~t same self he was unt~ue. 
A deepe~ thinker ha~dly could be found; 
No~ yet a better judge of cha~acte~. 
He knew exactly when and how ~o speak: 
He knew p~ecisely ~hen his point was won; 
His speech was fluent and.his language f~ank 
Did seem, yet 'neath'this seeming r~a~~ness did 
He hide a deep abyss of a~tif~ce. 
'Twas not fo~ love of count~y that he killed 
G~eat Caesar, but fo~ envy of th9t man. 
He t~ied to mrute you thi~~ that Caesa~ would 
Be king--and that you ~omans did not want 
A king 'tis true. Had I but offe~ed him 
A kingly c~own, a kingly ~obe, a th~one, 
Would he like Caesa~ have ~efused them all? 
would Cassius then have said, "Uo king fo~ Rome"? 
I doubt it f~iends and count~ymen! A life 
Like Caesa.~'s, honest, true, sincere, and just, 
Has ended sadly for us all, but oh, 
Good Romans, f~icnds, is not the end that came 
To Cassius sadde~ fa~? Did not the life 
~ived in dishono~, hatred, strife, and c~ime 
Come to its own just end? And there is none 
To weep fo~, pity him. No he has won 
His lawful p~ize--A cowa~dts, t~aito~'s ~rave. 
Quoted from "The Distaff" G. H. S. Feh. '13 
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~ should be pointed out that reactions should 
not all be written. Often the most beneficial 
reactions come in the form of class discussions. 
In a senior class, the teacher asked what kind 
of a woman Lndy Macbeth was. One girl responded 
that she was no woman, whereupon another responded 
thnt she was a woman but not a lady. This naturally 
led to the discussion of the ch~racteristics of 
a true woman. A vital lesson in ethics was effected 
without any attempt on the part of the teacher to 
moralize. 
Other Aids 
Another means of creating interest is by tying 
up the work of vhe English depnrtment with the 
work of other departments .and seeking the coopera-
tion of these departments in turn. '.Lhus the study 
of historical poems, stories, nnd plays should be 
related to history and ~cognition of such work 
should be made by the history teacher. The English 
teacher, in turn, should give credit for work done 
in history which bears on her subject. For instance, 
if pupils in her class are studying history which 
serves as background for "A Tale of Two Cities", 
they might use such material for oral themes, thus 
saving; the rest of the class from the necessity 
of looking up the matter for themselves. 
Use may be made of the art department in 
connection with English. Teachers do this often 
but it seems as if they might make even wider use 
of it. Numerous examples suggest themselves as 
plans for abbeys, the lists in Ivanhoe, book covers 
for themes, etc. I visited one class where the 
pupils were sketching sc'2:nes from Milton's "L'Allegro" 
for possible stage production. The descriptive 
passages lend themselves well to such treatment. 
The results varied. Some were simply crude drawings 
of a sta~e, while others were artistically painted · 
scenes with a plan of the stage accompanyin~ them. 
In this connection also, interest may be 
created through collections of pictures; trips to 
public libraries and art museums, and to places 
of historical interest; as well as by lectures, 
plays and other educative gatherings not connected 
with the school· 
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Iii thin the. school itself the literary and 
book clubs, the school library and the school 
paper all serve the ~n~lish department. From my 
observation, these institutions are not used as 
extensively as they should be. Mr. Thomas, formerly 
of the Newton High School has given many valuable 
suggestions relative to this in his boolt, "The · 
Teaching of l!.n~lish iri the Secondary School". His 
discussion of the English Club of the Newton.High 
School is particularly valuable in that it explains 
the way in which the club was founded, arid how it 
is conducted. 
Another means of making or marring the course 
in literature is the method of conducting the course. 
Mention has already been made of the error of 
dealing with literature too microscopically. It 
rests with the teacher whether intensive study of 
plot structure, form, style, characters, etc., 
kills or aids interest in the~tory itself. 
Occasionally ·the teacher may c~ll back the pupils' 
interest by spending a period in reading to the 
class. Here much depends on the teacher's power 
of interpretative reading. 
Another way in which interest is often lost 
is in poor assignment of lessons or in deadening 
lessons. Vagueness of aim often causes the pupil 
excessive labor or misdirected effort. If the 
teacher wants·a thorough mastery of words, let 
him say so; if certain notes are to be mastered 
he should specify them. If the pupils fail then 
to prepare their lessons, at least they cannot 
blame the teacher. In assigning memory passages 
the teacher should spend a few minutes in super-
vizing the study of the passage. So many pupils 
attempt to learn their lessons without understanding 
what the ideas are, or what their relationship is. 
Consider such a passage as Grimke's "Our Country". 
Many pupils find great difficulty in memorizing 
this, because they (ail to distinguish between 
ideas. If the teacher would point out that this 
selection divides itself into•two parts, the first 
half of which deals with our duty to our country, and 
the second half of ~hich answers the question, 
11
'i/ha.t is our country?" The following is a. brief 
, . 
~) 
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analysis · 
honor 
love our country--a family composed of 
serve 
Of course, the teacher will insist that the pupils 
use only the most economical methods of memorizing. 
Another mistake teachers make is the assign-
ment of lessons which they lmo~v the majority of 
the class cannot prepare. Some of these pupils 
are so conscientious that they will work for 
hours only to fail utterly in the end. I know one 
high school~pupil who spent three evenings in the 
attempt to write a Spenserian stanza, and then 
cut class because he had no lesson to pass in. I 
recall another case of a ~irl who was told to 
write a sonnet. She had studied Milton's sonnets 
and ·she knew all the rules and principles governing 
the .process. She hunted eagerly for an "exaltec;l" 
theme. and after long patient labor she began, 
"Thou shalt not steal, 'tis thus the laws 
cormnand---- 11 
The girl succeeded in following the rules to the 
letter, and she bore her prize triumphantly to 
school;but, after all her labor, her teacher 
failed to call for the sonnets which she had 
assigned for home work. Such assignments tend 
to kill interest and reduce the study of literature 
to drudgery. Pupils should be encouraged to 
attempt anything, but the incentive should be 
extra credit, honor, or some such reward.--not 
fear. 
In one of our large girls' schools it has 
been the custom to permit the teachers to use 
one hour each week for any matters which they 
might wish to discuss with their class. This. 
hour is called the "teacher's hour". It is 
interesting to note th;t almost all the teachers · 
use this hour tn furthering the reading interest 
or in teaching morals. Some teachers prefer to 
have the pupils use the hour for study. I shall 
mention two extreme cases in which the teachers 
Two Cases 
A suggestion 
Outside 
Reading 
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have taken.opposite courses. One teacher who was 
in charge of a freshman class spent the entire 
hour preaching to the pufrils. She selected such 
articles as "Behind Time' to read to her pupils, 
and, lest the pupils should not get the moral, 
she pointed out the si~nificatd: ideas. 'l'he children 
were always bored. 
'£he other teacher had charge of a sophomore 
class. She turned the hour over to the pupils. 
They did as they pleased. 'lne teacher wished only 
to encourage initiative. During the year which I 
have in mind the pupils never betrayed the confidence 
of their teacher. The teacher, moreover, was 
seldom in the room during that hour. The committee 
which was elected by the pupils provided a program 
each week. Members of the class were appointed each. 
neek to read to the class, or to sing, or take part 
in some simple play. Special programs were pro-
vided for weeks in which holidays came. While 
this hour was in no way spent for the interests 
of English, it happened that much of the entertainment 
furnished was directly traceable to the influence 
of the English courses in the school--probably 
because those in ch·~rge had sought suggestions from 
their English teacher. It should be mentioned, 
however, that the pupils sometimes sang French and 
German songs or spent their hour discussing possible 
improvements for their room. 
While this discussion has not been entirely to 
the point, it offers some suggestions as to the 
advisability of allowing a period to be used each 
week for the advancement of literature. 
The last way of furthering the reading interest 
is through outside reading. Outside reading, (as 
well as vacation reading), if wisely directed may 
be made one of the most effective means or promoting 
the reading habit. All depends upon selection of· 
books, but to select wisely means th~t the teacher 
must know her pupils thoroughly. There are two 
~liding rules that the teacher may well bear in 
mind. The first is thnt the work shall not be 
difficult: the second that it shall be in line~th 
the pupil~ interest. It is necessary then for the 
teacher to observe her pupils' tendencies, and 
improve or satisfy them. 
Elemental 
Beginnin~Zs 
• 
• 
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The teacher should avoid betraying her own 
tastes. She should build always from whqt the 
pupil is capable of. Suppose. for instance, the 
teacher finds that John Jones hns a library of 
Alger's books and is looking foP more. Let the 
teacher su12;gest th"lt the pupil come pPep'1red to 
tell five reasons why he likes an Alger book 
better than "Captains Courageous". Now one may 
be fairly certain th~t he h~s never found Kipling 
or he would not still be enjoying Alger. He will 
not be able to do as the teacher requested~ but 
he will have read something wor-th while. 'J.'he 
teacher- may have to begin with something still 
mor-e elemental, the Sunday comic section per-haps. 
Even fr-om these' the teacher may build. ~he 
pupil may be led to see that these ar-e mer-ely 
stories in the fo~ of pictures • Moreover- most 
papers run a pictur-e based on some book, as, for-
example, "The Katzenjammer Kids" which appear-s . 
in most Sunday papers. Most~children nould jump at the pr-ospect of rea::ling about "pieces of 
eight" and the pir-ates in n real story. or. 
perhaps some pupil is interested in dogs. He 
writes about his own pet possibly, or is in danger 
of losing him unless he has a high conduct mark, 
as was the case with one of my fr-eshmen. Inter-est 
him in "A Dog of Flanders", (and incidentally the 
rest of the stories in that volume). Ther-e is 
always some vital point of depar-ture. It is 
for the teacher to find it, and to build from it 
to higher aims and ideals. 
Summ.ary 
In discussing the subject of English in the 
curriculum, I h~ve tr-e9ted it mainly from the 
point of view of li~r-ature. This has seemed 
impor-tant because it is mainly with literature 
that the pupils will be concerned, if they are 
concer-ned with English at all after they have 
left school. The problem has been mainly one 
of interest, getting, keeping, incr-easing, 
inter-est in books, with the theor-y in mind that 
if the interest is kept alive during the high 
school period it will not bemst thereafter-. 
-c 
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The teacher is mainly concerned with method 
of approach and method of treatment, though the 
question of selection of subject.matter enters 
in also to some degree. The teacher must find 
the happy medium between extreme formalism on 
the one hand and aimless wandering on the other. 
The child's capacitie~,needs, and tendencies 
must be the guide for the teacher in all study. 
It must be constantly borne in mind_that there 
shall be no impression without expression. 
i. i. ,. 
ouoted * 
Q.uoted ** 
• 
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